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Introduction
This Scheme of Work supports the Pupil’s Book Hodder History Concepts and Processes: A Nation of Immigrants?
It consists of eleven ‘lesson plans’, each of which could fit into an hour’s teaching, though some of the units could comfortably be extended to a take a number of timetabled periods, depending on how you choose to teach them.

The whole unit, therefore, can offer a term’s work (on one period a week), or half a term (on two periods a week) – though it can be extended to take longer should you wish.

Although it could be used with pupils of a range of academic ability (note that differentiation ideas are suggested in bold red text throughout these notes), teachers may decide that the sensitive nature of the subject content requires pupils to have a certain level of maturity of opinion before they tackle it.

It is important to realise that this book runs in a different direction to what your Citizenship coordinator would probably advise. A Citizenship course would probably start with pupils defining/realising their own identity, and then move them on to issues like multiculturalism, racism and immigration. This book starts with immigration, addresses historical racism, studies modern multiculturalism and finishes with the pupils’ ‘British’ identity. This creates all kinds of dangers, both for you in your classroom, and for the individual self-concept and self-esteem of the pupils.

It is important for your pupils as they begin the course to acknowledge that NOBODY IS CULTURALLY NEUTRAL. Everybody has their own cultural identity; this is especially important for your white British pupils to understand, because there is a tendency for young white British people to assume that, because they don’t have a colourful culture with close-knit community ties, that they don’t have a culture. This is not true. This makes them especially vulnerable to insult and disorientation, because they are unaware of why they feel insulted and disoriented.

Please also note:

The word ‘Race’, although including issues of origin, genetics and ancestry, is now generally defined as a social and cultural construct. Basically, you are whatever race you consider yourself to be. In this book, the word ‘race’ appears rarely, when it is chiefly associated with ‘racism’.

The word ‘Ethnicity’, although it encompasses issues of ancestry and tradition, generally nowadays means the group to whose culture and values a person feels affiliated. In this book, I have generally preferred the word ‘ethnic’ to denote immigration-created communities. I have also used it in the specific sense of cultural values and practices deriving from the ethnic communities.

‘The immigrant community’ was a concept that caused me considerable difficulty as I was writing the book. 

It is not just the people who have migrated from abroad to live in the UK; many immigrants coming to the UK – especially wives coming to join husbands living in the UK – merge into families and ethnic communities which contain members who were not born in Britain. 

On the other hand, second- or third-generation members of an ethnic community whose parents or grandparents came to Britain many years ago, and who are British, were born in Britain, and regard Britain as their home, would be surprised and even insulted by the idea that they are part of ‘an immigrant community’ – indeed, they are sometimes themselves hostile to current immigrant groups.

In the end, except in the historical sense, I generally preferred ‘ethnic communities’ as a term to denote today’s immigration-created communities. This created its own tensions, especially in the spread that considered what immigrants had contributed to Britain, because I was aware that this was a book about immigrants – people living in Britain who were born abroad. However, whilst a Black or Asian musician who was born in Britain is clearly not an ‘immigrant’, I felt that the fact that they derived their roots and inspiration from an immigrant-created community warranted including their inclusion as a contribution of immigration, just as it is regarded as valid to list Marks & Spencer as part of the contribution to Britain of nineteenth-century Jewish immigrants.

Starter: Setting the question

Lesson 1 First thoughts: A controversial topic?

Background

This is a lesson, and a topic, which needs approaching with incredible care, because – especially since the pupils have not yet learned anything about the topic – it could so easily go wrong. In areas where the population is overwhelmingly white, there is a danger that sharing opinions may turn simply into a stirring of prejudices. In racially mixed classrooms there is a danger that pupils will end up making inflammatory and racist comments, and that the lesson will create conflict rather than enhance mutual understanding. It is essential that you stress to the pupils that racism is against the law and that they need to speak diplomatically and constructively. As for yourself, you will know your pupils best, and you must be prepared to adjust the lesson so that it is appropriate for your pupils, and builds tolerance.

	Lesson plan

	Notes
	This lesson gives the pupils an opportunity to explore their own feelings, and perhaps to consider the feelings of others. At this point only pupils’ initial feelings are sought – without ‘making up their minds’. It is in the nature of the lesson that it purely sets the scene, whereas pupils will form more considered opinions over the next few weeks.

It is vital that you start the course not only by acknowledging the pupils’ initial opinions about immigration, but by allowing them to explore what they feel to be their own personal ethnic identity.

	Historical skills
	Knowledge and understanding

Cultural and ethnic diversity

	Teaching objectives
	That pupils:

· explore their own ethnic identity, and acknowledge that of others in the class

· learn what an ‘immigrant’ is, and understand that people become immigrants for different reasons 

· understand that immigration is a politically controversial topic

· record their initial ‘gut feelings’ about immigration.

	Learning outcomes
	By the end of the lesson pupils will have:

· decided their own ethnic identity

· learned that some people believe that immigration is a bad thing and ought to be stopped, and that others think it is a good thing and ought to be welcomed

· written down their ‘first thoughts’ at the start of the course.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Political, legal and human rights. The value of diversity, tolerance and respect.
Literacy: Extraction of surface information from a source, but also inference.



	Resources
	1.
Pupil’s Book pages 4–5. 

2. 
http://www.bristolstories.org/play.php?story=97&size=480
3.
http://www.youtube.com/watch?v=HoTQwI_HIkg 
4.
There is a suitable application form with an equality and diversity questionnaire at http://www.kew.org/aboutus/jobs/application-form-2009.pdf 

	Starter idea(s)
	1.
Ask the pupils what different racial/ethnic groups (use the terminology which will be most acceptable in your situation) they are aware of in the school/community/country. Show the pupils one of those forms (e.g. job application) which have an ethnic diversity section. Which ‘Ethnic Identity and Origin’ would each pupil acknowledge and why? Invite the pupils if they wish to talk about this with a partner who they know and trust; if they do not wish to discuss it, they can just sit silently and think. If the composition and attitudes of the class will allow a deeper discussion, invite individuals to share what ethnic identity they acknowledge and why. Stress that in your classroom each individual has the right to be whom he or she is, that they have the right to be so without negative comment or vibes, and that it is an obligation on everyone to respect the decisions and identity of others.

2.  Read the single sentence on page 5 of the Pupil’s Book: ‘An ‘immigrant’ is someone from another country, who comes to live in Britain.’ Consider immigration from the immigrant’s standpoint. How would the pupils think they would feel emigrating to live in another country; what would be the problems? You may wish to show Delshad Mageed’s story at http://www.bristolstories.org/play.php?story=97&size=480. It is inspiring, and yet neutral – it doesn’t lead the pupils one way or the other in their opinions about immigration. (You would need to comment that his story is personal, and not necessarily typical.) 

3.  You may wish to start by showing the pupils the short YouTube video at http://www.youtube.com/watch?v=HoTQwI_HIkg, which introduces the wider topic in a Newsround way. You can point out that the video is generally positive about immigration, and explain that the course will allow the pupils to decide what they feel about this very controversial topic, based on its history. 

4.  Talk to the pupils about things they have changed their minds/opinion about as they have grown up and why (Santa Claus is a good first idea). Explain how they may change their mind about immigration during this course of lessons!

	Lesson content idea(s)
	1.
Start by reading page 5, column 1. Less able pupils will need help with the text. Stress with the pupils the need to be tolerant and tactful. Warn them that you will not tolerate any racist or inflammatory comments, written or spoken – whatever they think they believe.


Discuss particularly the meaning of the phrases: 


●
‘an economic benefit and a moral duty’;


●
 ‘speaking in ignorance of many people’s situations’;


●
 ‘racist or inflammatory statements’.


Tell the pupils that you, also, apologise in advance if anything you say should offend anyone in the class.

2.
Read appropriately
 the text on page 4, then get the pupils to talk in pairs about Source 1, and to write a caption. They must do so without any teaching, because they will revisit it at the end of the course (Pupil’s Book, page 47) and see how their attitudes have changed. Monitor the pupils’ work; this is a crucial point where a prejudiced or merely smart-aleck pupil might try to ‘be clever’ and write the most terrible racist remarks; deal with any such attempt immediately and firmly.

3.
Ask the pupils to think about what they have heard in the news and at home about immigration, and ask them to do Activity 2. Again, they must do so without any teaching, because they will revisit it at the end of the course (Pupil’s Book, page 47) and see how their opinions have changed. Remind pupils that they must express their free opinions in a non-racist, non-inflammatory way.

4.
When they have finished, you can discuss as a whole class what the pupils took from Source 1. Draw attention especially to the racial mix of the children in the photo; Sheffield Children’s Centre is regarded as a ‘trailblazer’ in regard to inter-culturalism, equal opportunities, fatherhood and men as carers. You may wish to point out that Ragù is a pasta dish which comes from Italy, and tomatoes come originally from South America – even the food in the photo is inter-cultural!
5.
Ask the pupils to share with you what they wrote for their ‘First thoughts on immigration’. Read appropriately
 the ‘blue box’ text on page 5 column 2 – does any of this information surprise the pupils (some will have written as though all immigrants were illegal immigrants)?

6.
More able pupils will be able to discuss the implications and inferences of Source 2, so you may wish to discuss Activity 3 as a whole class. Opinions change, so you may wish to visit the ipsos-Mori site at http://www.ipsos-mori.com/ and search for the latest poll on immigration. However, the main brunt of the discussion will not be the percentages, but response of your pupils to the attitudes surveyed, some of which are, frankly, alarming. This discussion will need all your skill to keep it ‘within bounds’.

	Written element
	1.    Pupils write a caption to Source 1. 

2.    For Activity 2, all pupils can write up to 50 words on their ‘first thoughts’ on what they think of immigration.

3.
If the class discussion becomes too wild or prejudiced, the pupils can copy the green box on Immigration on page 5, and then write in their own words how they need to approach this topic, using the text in column 1 of page 5.


	Plenary idea(s)
	1.
Ask the pupils to read out loud their ‘first thoughts’ and explore the thinking behind their words.

2.
ALL pupils will enjoy discussing whether they ought to be forced to study this topic (though make sure that the class comes out with the opinion that it is an important topic to study).

3.
If you haven’t already done so, show the story of Delshad Mageed at http://www.bristolstories.org/play.php?story=97&size=480

What kind of immigrant was Delshad? How did Delshad go about coping in a strange country? How successful has he been in settling in his new country of choice?

	Further study
	1.
Warn pupils that, if they go onto GoogleTM or YouTube to search for materials on Immigration, they will find much that is worthless and biased.

2.
Tell pupils that immigrants wishing to settle (indefinite leave to remain) or become UK citizens now have to study a book called Life in the United Kingdom: A Journey to Citizenship, and pass a citizenship test. They can get the flavour of the kind of questions immigrants have to answer by taking the mock test at http://www.britishexam.com/uktest/freeexam.jsp#UKTEST/mock.  Pupils might enjoy taking the test to see if they would know enough to be able to reside permanently in the UK!


Chapter 1: Mongrels or magpies?

Lesson 2 Immigration 10,000bc–ad1066 
	Lesson plan

	Notes
	A METAPHOR is a figure of speech that uses one image to describe another (e.g. ‘a flood of immigrants’). An ANALOGY does the same thing, but the parallels between the two things are explained and developed. An analogy is an expounded metaphor. Teachers are warned that the analogies used in this chapter – for example ‘flood’ and ‘mongrel’ are potentially offensive. In particular, other frequently used modern analogies not here cited (such as ‘disease’ and ‘house-breaker’) are very insulting to immigrants, and you will have to be careful when you ask the pupils to devise and explain their own analogies.

Bernadine Evaristo’s comment in Source 2 on page 9 is part of a revisionist view of Britain, which seeks to emphasise the role of black people in its history. It is suggested that you do not raise this point with your pupils, but simply take the source at its face value, emphasising the contrast between the ‘monocultural’ myth she rejects, and the ‘mongrel’ nature she celebrates.

The answer to whether immigration before 1066 makes us ‘mongrels’ or ‘magpies’, of course, is both! The importance is not so much that the pupils come up with an answer, but that they interact with the factual content, and work with analogy to increase their understanding.
When they address the blue information boxes on the conclusions of DNA research, teachers may wish to advise pupils that this research is still tentative, and that the information has been greatly simplified.

	Historical skills
	Knowledge and understanding

Chronological understanding

Cultural and ethnic diversity

Change and continuity

Interpretations

	Teaching objectives
	That pupils:

· learn about the early invaders of the British Isles

· discuss metaphors for immigration

· consider what analogy best suits.

	Learning outcomes
	By the end of the lesson pupils will have:

· learned a little about WHEN the different invaders of the British Isles came to Britain, how many and with what effects
· decided and publicly justified/explained an appropriate metaphor for this ‘immigration’

· studied and discussed Kipling’s poem, The River’s Tale.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Appreciating that identities are complex, and have changed over time.
Literacy: Kipling’s poem, The River’s Tale. 


	Resources
	Pupil’s Book pages 6–10.



	Starter idea(s)
	1.
Divide the class into seven groups, and walk-through two dramatic presentations. In both, one of the groups represents the original inhabitants of the British Isles. The other group represents subsequent ‘invaders’ of the British Isles.

·  In the FIRST drama, the original group occupies an area of the classroom (representing the British Isles). They are standing up doing three things: cooking food, trying on clothes and making things. Successively, at your instruction, each of the remaining six groups goes over to them, attacks them and drives them away, and then takes over the area cooking the food, wearing the clothes and making things. 

·  Re-run the drama. In the SECOND drama, the original group occupies an area of the classroom (representing the British Isles). They are standing up doing three things: cooking food, trying on clothes and making things. Successively, at your instruction, each of the remaining six groups goes over to them, makes them sit down, and then stands over them, giving them orders and telling them new, more fashionable ways to cook the food, wear the clothes and make the things. 


Explain to the pupils that there are TWO different explanations advanced by historians about the early invasions of the British Isles. 

· Some historians believe each set of invaders came in great numbers and drove out, killed and replaced the indigenous inhabitants; this idea is supported by people who support immigration, because they like the idea that we are a nation which has been changed again and again by large numbers of visitors to these shores – they like the idea that large numbers of immigrants is ‘nothing new’, and has ‘made us what we are today’.

· Other historians believe that they came in small numbers as traders and conquerors, and simply merged into the existing population; this idea is espoused by those who oppose immigration, because they like the idea of a ‘national blood-stock’, virtually undisturbed over the centuries, which is now being overwhelmed by large numbers of immigrants.

2.
Alternatively, play the song ‘Melting Pot’, handing out copies of the words. (The Boyzone version is the best – although the version by Blue Mink is by far the clearest to hear. The versions by both Blue Mink and Culture Club use the term ‘Chinkees’, which you may wish to avoid.)


Discuss the words. What is the song suggesting? What do the pupils think about the idea?

	Lesson content idea(s)
	1.
Study the analogies for immigration, and discuss as a whole class the activities on page 6. One way to do this, before attempting a whole-class discussion, would be to allocate an analogy to a group of two or three pupils, and allow them to discuss and jot down some initial ideas.

2.
Read appropriately
 the text on pages 7–8. Working either individually, in pairs or as a whole class (appropriate to ability) the pupils construct a grid, which for each ‘invader’ notes: WHEN they came, HOW MANY came, and WHAT LONG-TERM EFFECT they had. Explain to the pupils that this is necessarily a very shallow treatment of each ‘invasion’, and that we have no certainty about how many came.


NEVERTHELESS, discuss with them which of the analogies on page 6 seem best to them to describe immigration to the British Isles up to 1066; ask the pupils to explain their suggestions thoroughly. (They might wish to use different analogies for different invaders.)

3.
What effect has this had on the British people? Read page 9 with the pupils, and discuss the two analogies. Do the pupils think that ‘mongrel’ is a negative image? As stated above, it is unimportant which decision the pupils come to, rather that they use the facts on pages 7–8 to inform their discussion. They might be interested in Robert Winder’s conclusion: ‘What we now think of as the archetypal English character was already at this early stage, a robust mixture of Mediterranean, Celtic, Saxon, Roman, Jute, Angle, Danish and Norwegian, all moulded and rain-streaked by the British climate and landscape’, and you might like to refer back to Barbara Roche’s comment on page 4 of the Pupil’s Book that we are a ‘nation of immigrants’ and that immigration is ‘entwined’ with our ‘Britishness’. 

	Written element
	1.
Read together Rudyard Kipling’s poem The River’s Tale on page 10. This is a wonderful poem, and you could notionally spend a lot of time studying and analysing it. For the purposes of this lesson, however:

a.
Discuss Activity 1 with the pupils as a whole class; you may wish to construct a grid on the board to record your results. The poem makes a number of factual errors – it certainly gets its chronology wrong – but it gives the right impression of time and life going on (the river) whilst all different kinds of peoples came and went and made their contribution.

b.
Ask the more able pupils to write their own poem, based on pages 7–8. Tell them that their poems can range from the most gruesome, amusing rhyming doggerel, to deep reflective open-form poems.


Less able pupils will find it very hard simply to ‘write a poem’ without any support or structure. There is advice on writing poetry with pupils at http://www.johndclare.net/Teaching/Poetry.htm, and you might like to explore with them simpler forms such as the Question-and-Answer, or single-verb ‘-ing’ poems, based on a list of the ‘invaders’ in chronological order. 

Start off by modelling a poem, working as a whole class
, then ask them to do something similar themselves.


Read successful poems out to the whole class.

	Plenary idea(s)
	1.
One way to cement factual knowledge would be to have a quiz
 on the content of pages 7–8.

2.
Get the pupils to do Activity 5 on page 9. Note the danger that the pupils may come up with inappropriate or insulting analogies.

3.
Are the pupils glad we are a mongrel/magpie nation? What do they reckon are the good things about it?


Chapter 2: Settlers from other lands

Lesson 3 Immigration into Britain 1066–1900 
 

	Lesson plan

	Notes
	This is a straightforward lesson which the pupils will enjoy and which will contribute to the pupils’ understanding of the issues.
WARNING: page 17 contains an image which is deeply shocking and offensive; it is included because it is exemplary of the attitudes of the time, and not to abuse or offend.  Its extreme racism should be obvious to all pupils, but you will wish to ensure that no pupils misuse the image to abuse or offend others.

	Historical skills
	Cultural and ethnic diversity

Change and continuity

Cause and consequence

Historical enquiry

Communicating about the past

	Teaching objectives
	That pupils:

· consider the experience and impact of five different ‘immigrations’

· draw generalisations about the nature of immigration, 1066–1900.

	Learning outcomes
	By the end of the lesson pupils will have:

· learned about five different groups of immigrants who came to Britain in the period 1066–1900

· refined an analogy to explain the nature of immigration during these years.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Appreciating that identities are complex and have changed over time. Exploring the diverse ethnic and religious cultures in groups in the UK. Understanding the forces that bring change in communities over time.

Literacy: Writing notes (more able) OR writing complex sentences (less able).

	Resources
	1.
Pupil’s Book pages 11–21.

2.
Worksheet: Research immigration into Britain 1066–1900 

	Starter idea(s)
	1.
Rehearse what the pupils have learned about immigration in the course thus far.

2.
Talk about how the pupils felt when they first came to the school. Talk about their initial feelings of alienation. Did they try to ‘fit in’, and if so, how? Why did they come here? Who treated them well/badly – how did they feel when people treated them this way? Do they feel ‘part of the school’ now – why? What do they give TO the school? What has the school given to them?


Draw the parallels for immigrants arriving in a foreign country.

3.
Present the pupils with this increasing dilemma problem:

a.
A new boy (girl) has arrived at the school; you have been assigned to look after them – what kind of things would you prepare/think about/suggest to help them settle in successfully?

b.
Now tell the pupils that this pupil comes from Comoros. You don’t even know where Comoros is, never mind what it is like there; how will this make your task more difficult? You assume the new pupil will have no experience whatsoever of British ways; what kind of things will you need to think about now to help him settle in?

c.
Now tell the pupils that this pupil does not speak a word of English. What are you going to have to do to help him settle in now? What problems is he going to face?


Again, draw the parallels for immigrants arriving in a foreign country.

4.
The party game charades is appropriate for this lesson. A pupil goes out of the room. A team of volunteers is given a task (e.g. washing an elephant, crossing a rickety bridge, playing football, going to a library, etc.) After a few seconds to prepare, the pupil is asked to return and the team have to mime the action; the pupil has to guess what is going on. The individual pupil then explains how s/he felt while trying to guess. 


Again, draw the parallels for immigrants arriving in a foreign culture.

5.
In many schools, of course, you will have people in your classroom quite capable of explaining to the rest of the class what it feels like to arrive, not knowing a word of the language, as an immigrant in a strange country, and to have to try to fit in whilst people discriminate against you and treat you badly.

	Lesson content idea(s)
	1.
Read appropriately
 the text on page 11.

2.
a. With more able pupils, divide the class into five groups. Allocate roles within the group – leader, secretary, presenter, quality control, etc.


Allocate each group an immigrant group – medieval Jews, Huguenots, the first black immigrants, the Irish, and the eastern-European Jews.


Set the task for each group to prepare, in (say, 20 minutes), a short ‘report-back’ which will tell the rest of the class the answers to questions a–g in Activity 1 on page 11 for their ‘immigrant group’. To help them, you may wish to give each group one of the worksheets: Research immigration into Britain 1066–1900

b. After the set time, require the groups to report back. Record notes of their answers to questions a–f on a 5x6 grid on the board. Take their answer to question g out of interest.


c. Using the grid you have constructed, invite the pupils to discuss similarities and differences. Was there an ‘immigrant experience’ for these five ‘immigrant groups’?

3.
a. With less able pupils, concentrate on pages 16–17, The first black immigrants. Read appropriately
 the text on pages 16–17. Get the pupils – depending on ability and behaviour – to work as individuals, in pairs or as a whole class to answer questions a–g in Activity 1 on page 11. Consider their answers as a whole; what was the ‘immigrant experience’ for these first black immigrants?


b. The least able pupils can then move on to the written task. 


c. Most less able pupils, however, should be able to choose another ‘immigrant group’ from pages 12–21 which interests them, spend some time reading about it, discussing pairs with a friend, and then commenting in a whole-class discussion about whether the ‘immigrant experience’ of this second group was different or similar to the first.

	Written element
	1.
More able pupils, using the notes you have collected on the board, can write notes in six paragraphs.

2.
For a more challenging task, more able pupils can write up about their immigrant group as an encyclopaedia article
.

3.
Less able pupils can be asked, first to write four simple sentences about their research immigrants. When they have finished, get them to share their sentences with the rest of the class. Then, using the ideas in Appendix 4
, get them to turn the simple sentences into complex sentences.

	Plenary idea(s)
	1.
Whereas fifty years ago historical dramas about Britain were almost exclusively acted by people with a white skin, it is common nowadays for historical dramas to include black actors. Is this correct or not?

2.
Classes which have studied all five groups can discuss which group they feel immigrated most successfully, and why.

3.
All pupils – even those who did not study all five groups – will be able to imagine that they are a representative from one of the groups, and to answer questions as though they were an immigrant from that group. (E.g. How many of you came to Britain? What jobs did you do when you got here? Did anybody give you a hard time? etc.) 

4.
Remind the pupils of the analogies for early immigration they chose last lesson. Discuss whether the analogy they favoured still applied (and why/why not), or whether they would now choose a different analogy (which they should explain).

	Further study
	Stress to the pupils that the groups they have studied are only five of many groups who came to live in Britain in this period – for example, Italians and Germans were two other significant groups of immigrants who formed thriving immigrant communities during the late nineteenth century.

(More able pupils only), make the pupils aware of the webpage at http://www.anglo-italianfhs.org.uk/articles/immigration.htm, and ask them for a homework to use this (and any other information they can find) to write a short account of Italian immigration to Britain in the nineteenth century which will address the seven questions.

(Less able pupils) can research the life of Walter Daniel Tull, e.g. at

http://www.100greatblackbritons.com/bios/walter_tull.html 

http://www.bbc.co.uk/london/content/articles/2008/02/20/walter_tull_feature.shtml 

http://en.wikipedia.org/wiki/Walter_Tull 

and make a list of Five Fabulous Facts about him.


Chapter 3: The Windrush century

Lesson 4 Twentieth-century immigration
	Lesson plan

	Notes
	This lesson covers a lot of ground and some difficult concepts. With less able pupils you will need to consider the best way to guide your pupils through the materials.

	Historical skills
	Knowledge and understanding

Using evidence: evaluating sources

Motivation and causation

Cultural and ethnic diversity

Change and continuity

Cause and consequence

Communicating about the past

	Teaching objectives
	That pupils:

· learn about the government’s attempts to control immigration and immigrants after 1900

· consider the historical value of a mural

· learn about the 1930 South Shields ‘race riot’ and what caused it.

	Learning outcomes
	By the end of the lesson pupils will have:

· learned FIVE key facts about immigration in the period 1900–1945

· evaluated the usefulness of an historical source

· decided whether the South Shields riot of 1930 was a ‘race riot’, and written about what caused it.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	(

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Making laws and rules by Acts of Parliament. Local disagreements. Actions that individuals and groups can take to influence decisions and defend their rights.

Literacy: Writing an essay (more able pupils), turning simple sentences into complex sentences (less able pupils), oral presentation (least able pupils).


	Resources
	1.
Pupil’s Book pages 22–25.

2.
There is a panoramic view of the Cable Street mural at http://www.battleofcablestreet.co.uk/.
3.
There is a worksheet on the Usefulness of a source – The Cable Street Mural.
4.
There is a worksheet to help the pupils evaluate the South Shields riot.

5.
There is a writing frame for the essay on the South Shields Riot.
6.
There is contemporary footage of the South Shields riot at http://www.efootage.com/stock-footage/44541/southshieldsenglandenglishyeminiyemenraceraces

and a reflective interview with an eyewitness at: http://www.bbc.co.uk/mediaselector/check/nationonfilm/00027?size=4x3&bgc=C0C0C0&nbram=1&bbram=1 

	Starter idea(s)
	1.
In January 2009, the then Prime Minister Gordon Brown promised ‘British jobs for British workers’, provoking a  number of strikes and protests by white British workers. Show the class this photo from the Daily Mail (article at http://www.dailymail.co.uk/news/article-1131708/British-jobs-British-workers-Wildcat-strikes-spread-foreign-workers-shipped-UK.html)


Ask the pupils what they think about it. On the surface, ‘British jobs for British workers’ seems a very reasonable and natural thing. What are the problems? (Note, that this is another discussion where you will have to be alert for tension, and for racist or inflammatory statements.)

        Explain that ‘British jobs for British workers’ was a theme running through the story of immigration at the start of the twentieth century, and that it led to a great deal of trouble and even violence.

	Lesson content idea(s)
	1.
Read appropriately
 pages 22–23. ALL pupils can do the three activities in the activity boxes on these pages, although you will wish to encourage the more able pupils to make significantly deeper answers. The utility of a source (Activity 3 on page 23) will require you to teach/have taught the pupils about how to evaluate the utility of a source using its content, its provenance, and the question: useful for what? There is a worksheet on the usefulness of sources to help the pupils, which you can hand out and ask them to think about in small groups, before discussing the question as a whole class.


It will be helpful to the pupils if you read out what it says about Binnington on the Battle of Cable Street website before they start the work:


Binnington … conducted intense historical research. He looked at books, films and photographs of the Battle and worked much of what he found into the design: the dramatic uniforms of the BUF, the eggs, milk bottles, tools and the contents of chamber-pots coming from the upper windows, the mounted police ‘cossacks’ with long weighted clubs surging through the crowd, the use of marbles and ball bearings against the police horses, the overturned lorry, the chairs and mattresses of the barricade and the police autogyro flying overhead. Binnington interviewed and drew many local characters, including them in the design to show that this famous victory was won by the people of the East End of London.

http://www.battleofcablestreet.co.uk/ 

2
Read appropriately
 page 24. You may wish to show the pupils the contemporary footage or the eyewitness interview (see Resources, above). There are opportunities with this exciting narrative story for story-telling, standpointing, tableau, role play, dramatic reconstruction, empathy work, etc. – find some interesting fun way to get the pupils interacting with the factual content to reinforce their understanding. (Beware! Many pupils’ ‘dramas’ – especially by boys – end up with a pretend fight. You are advised to devise your activity so that it ends as the participants move to go and fight – i.e. it ends before the fight starts.)

3.
ALL pupils can do Activities 1 and 2 on page 25. Share results as a class – you may wish to note the pupils’ ideas and comments on the board. Use a grid format which will allow your pupils to PEE (Point/Example/Evidence) when they attempt the written work later on in the lesson.

4.
ALL pupils consider Sources 1–5 on page 25. More able pupils can begin to evaluate the sources, starting with Activities 3–7 on page 25; you may wish to use the worksheet on the South Shields Riot of 1930. With less able pupils, you may wish simply to treat the Sources merely as evidence; work through the Sources, establishing understanding of what they are saying.

	Written element
	1.
More Able pupils can now write an essay. 


Refer the pupils to the notes you have been making on the board.



Talk about the PEE-per-paragraph structure, explaining how the pupils will give one paragraph to each of the causes they have identified, for each supporting their point with facts (from page 24) and quotes (from the Sources on page 25). The pupils then write an essay of a number of paragraphs on: ‘Why did Yemeni Arabs riot in South Shields on 2 August 1930?’


There is a writing frame to help them write the essay.

2.
Alternatively, if you want something a bit more lively, more able pupils can be asked to write up the story of the riot as a newspaper article
.

3.
Less able pupils can be asked, first to write four simple sentences about the riots. When they have finished, get them to share their sentences with the rest of the class. Then, using the ideas in Appendix 4
, get them to turn the simple sentences into complex sentences.

4.
If you wish not to do any written work with the least able pupils, ask them to think about the riots as though they were a Yemeni Arab who had been involved, and then get them to prepare and give a short oral presentation describing the events of 2 August. If they finish, ask them to repeat the task, only this time imagining they were one of the policemen who were stabbed.

	Plenary idea(s)
	1.
Ask the pupils if the people of Britain were racist in the years 1900–1945; require them to support their ideas with facts and arguments.

2.
Did the Jews do the right thing to resist the fascist marchers at the Battle of Cable Street?

3.
Was the South Shields riot of 1930 a ‘race riot’?

4.
Why were the Jews of Cable Street regarded as heroes, but the trouble at South Shields represented as a ‘race riot’?


Lesson 5 The Windrush experience
	Lesson plan

	Notes
	This lesson could well be split into two – a first lesson studying the facts and causes of the Windrush immigrants’ arrival from pages 26–27, and a second lesson on their experiences in Britain. The human/empathy element of this lesson(s) is the story of hopes dashed.

	Historical skills
	Knowledge and empathetic understanding

Causation and motivation

Cultural and ethnic diversity

Historical enquiry

Using evidence

Communicating about the past

	Teaching objectives
	That pupils:

· consider why the Windrush immigrants came to Britain

· learn about the community reaction to the Windrush immigrants, and the effect that had on their ‘immigrant experience’.

	Learning outcomes
	By the end of the lesson pupils will have:

· learned at least THREE reasons why the Windrush immigrants came to Britain

· prepared a presentation about the experiences of Caribbean immigrants to Britain in the 1950s.

	Learning modes
	Visual
	(
	Auditory
	
	Kinaesthetic
	(

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Actions that individuals and groups can take to meet their needs. Understanding and exploring the roles of citizens.

Literacy: Writing a diary (ALL pupils), writing the first sentence of a novel (more able pupils), or turning simple sentences into complex sentences (less able pupils).

	Resources
	1.
Pupil’s Book pages 26–31.

2.
A worksheet for the Windrush experience.

2.
The BBC has a number of Windrush resources, including a video of Latchman Bagwandeen.

http://www.bbc.co.uk/mediaselector/check/videonation/media/ram/s/suffolk_Windrush?size=16x9&bgc=FF3300&nbram=1&bbram=1 
And the transcripts of their experiences at: http://www.bbc.co.uk/history/british/modern/arrival_01.shtml

See also: http://news.bbc.co.uk/1/hi/uk/112688.stm
3.
The YouTube video at http://www.youtube.com/watch?v=rFKabnXP_xQ&feature=related 

4.
John Agard’s poem, Windrush Welcome.

5.
See also http://www.thesun.co.uk/sol/homepage/news/article1290436.ece

	Starter idea(s)
	1.
Watch http://www.youtube.com/watch?v=rFKabnXP_xQ&feature=related and discuss.

2.
Ask the pupils if any of them have ever been to an outward bound centre. Have any of them ever been sky-diving (or some equally exiting/dangerous pursuit)? Get them to share the feelings of anticipation and fear they felt as they were arriving.

	Lesson content idea(s)
	1.
Read appropriately
 the text on pages 26–27 to give the pupils a factual background for the exercise. Discuss Activity 1 on page 27. (Unless you are taking two lessons to do this unit, do this quickly, as a ‘broad brush’ overview; stress the illusions and hopes of the arriving immigrants.)  One thing you will need to stress to the pupils that comes very strongly from Source 1 on page 27 is the differences between the immigrants’ motives and intentions; there was not one ‘immigrant experience’, just as there was no homogeneity amongst the immigrants.

2.
Divide the class into appropriate groups and do Activity 2 on page 27. Get the pupils to spend some time studying and discussing the photographs, then to work (as individuals, or in pairs, or as small groups, depending on your pupils’ proclivities) on the presentation. Pupils may be helped in their note-making if you give the worksheet for the Windrush experience.

· One valid way to do this would be to ask the pupils to write an imaginary diary, or a ‘letter home’. A diary might be an appropriate choice for more able pupils; even so, you will need to set a clear scaffold abut how to write it, not only in terms of how to set out and write their entries, but also in terms of the ‘feelings’ and ‘comments’ you will countenance. If you choose to attempt this with less able pupils, tell them to keep their entries factual, describing ‘what happened’ as though they were the West Indian in the photo. Why not, with a less able class, divide up the photos between groups/individuals, and get them to write one entry only, then put them together to make a ‘diary’, which you can display on the classroom noticeboard along with photocopies of the sources.

However, there is the opportunity to be much more creative and interesting, and to ask the pupils to prepare, e.g.:

· A presentation for a video diary, perhaps telling grandchildren in Australia what it was like all those years ago;

· A dialogue for a stage play about a Caribbean immigrant’s experience;

· A cartoon strip for a children’s book;

· A PowerPoint®: ‘What it was like for me’.


	Written element
	1.
Source 1 on page 28, showing the Windrush immigrants coming down the gangplank, would be perfect as the stimulus for a piece of written work that asked the pupils to write the first paragraph for a novel
 about a Windrush immigrant’s experience.

2.
Less able pupils could be asked, first to write four simple sentences about their Windrush immigrant’s experience. When they have finished, get them to share their sentences with the rest of the class. Then, using the ideas in Appendix 4
, get them to turn the simple sentences into complex sentences.

3.
All pupils can write up a diary entry
 (or sequence of diary entries) imagining that they were a Windrush immigrant. Less able pupils can take a single source and turn it into a diary entry. More able pupils can synthesise the experiences of all the sources.

	Plenary idea(s)
	1.
Reflect on the pupils’ learning to answer Activities 3 and 4 on page 27.

2.
Show the BBC videonation clip of Latchman Bagwandeen (see Resources above), or the YouTube video at http://www.youtube.com/watch?v=ycNTamNlGog which features ‘George’. Talk with the pupils about the Windrush immigrants’ experiences; was it ALL bad?

3.
Listen to the Lord Kitchener calypso London is the Place for Me at http://www.last.fm/music/Lord+Kitchener/_/London+Is+the+Place+for+Me and read the words (Source 1, page 26). Was he right?

4.
Play the YouTube video http://www.youtube.com/watch?v=ycNTamNlGog which overviews Windrush and its effects, or the opening three minutes of the Google video on the Windrush at http://video.google.co.uk/videoplay?docid=2618093601046655014&ei=mzt9SqnCGdTF-Abn8ankDg&q=Windrush&hl=en , then read John Agard’s poem, Windrush Welcome; and ask the pupils to comment: did Windrush ‘conquer’ Britain?


Chapter 4: The immigrant experience

Lesson 6 Immigration 1950–2000
Background

This lesson deals with the recent history of immigration. It has been impossible to deal discretely with each immigrant group. Some of them get a mention at most; others are not even mentioned. Pupils in your classrooms who may notice that their own racial/ethnic group is not even mentioned must be helped to understand that this was impossible in such a short pupil’s book, and that they will have to pick this issue up themselves (which they will have a chance to do in the personal research homework of this lesson).

	Lesson plan

	Notes
	WARNING: page 32 uses the word ‘nigger’; this is included because it is part of the historical record of the immigrants’ experience, and not to abuse or offend.

Less able pupils will find the amount of reading, language, content and ideas in this lesson very hard to cope with. With some classes, you may wish to use a brief oral summary of pages 32–34 as an introduction to lesson 7.

	Historical skills
	Knowledge and understanding

Chronological understanding

Cultural and ethnic diversity

Change and continuity

Cause and consequence

Communicating about the past

	Teaching objectives
	That pupils:

· learn that since the 1950s Parliament has passed legislation to try to limit immigration

· consider the negative and positive reactions towards non-white immigrants amongst the white British.

	Learning outcomes
	By the end of the lesson pupils will have:

· discovered FIVE Acts of Parliament which tried to limit immigration to Britain, 1962–1993

· found THREE examples where the British people’s response to immigration could be described as ‘shameful’

· found THREE positive ways in which Britain responded to increased immigration.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. The making of laws and rules by Acts of Parliament. Freedom of speech and diversity of views; the importance of respect and toleration. The need to balance the rights of different groups within the community. Strategies for handling disagreements and conflicts in the community/community cohesion.

Literacy: Writing in a certain style (more able pupils).

	Resources
	1.
Pupil’s Book pages 32–34.

2.
‘White Fright’ – the Panorama programme on segregation in Blackburn – is a stark portrayal of the dangers of a multi-racial society. The first ten minutes are available on http://www.youtube.com/watch?v=5ZuzRSYSsqo 

	Starter idea(s)
	1.
Watch the first three minutes of the introduction of the GoogleTM video Windrush: http://video.google.co.uk/videoplay?docid=2618093601046655014&ei=97F9SoWxMZmt-AbyuqH5Dg&q=Windrush&hl=en. Explain that Windrush, which they studied last lesson, was just the beginning.
2.
Tell the story of King Canute; it is in some ways an analogy for immigration 1950–2000 because it is a story of a ruler trying to hold back the unstoppable. Can the pupils think of any other analogies of someone or something trying to hold back something unstoppable, and failing?

2.
Use a Google search to find, then show to the pupils a poster for the film The Empire Strikes Back; tell them that they are going to learn how this happened in Britain, in the second half of the last century.

	Lesson content idea(s)
	1.
Read appropriately
 the text on pages 32–34, establishing understanding, to give the pupils the factual information for the exercise. Discuss and do Activities 1–3 on page 32. 

2a.
One way to do this lesson would be to give the pupils a cloze exercise, or a set of questions, and ask them to answer them on their own; there is nothing wrong with this kind of exercise, which trains your pupils in basic work-practices.

b.
A more exciting way for the pupils to interact with the content is to give the pupils a time of preparation and then give them a kind of quiz
. This will be especially successful at getting them to work with the text if you tell them to make up questions from the text for the opposing team. With less able pupils, you might wish to let them keep the Pupil’s Book for the first set of questions.

	Written element
	1.
Make sure that you have established knowledge and understanding of:

a.
Five legislative attempts to reduce immigration.

b.
Three Race Relations Acts.

c
A number of significant events.

2a.
A simple task for less able pupils would be to ask the pupils to draw a timeline – or a cartoon showing ‘milestones’, etc. – to illustrate these facts and events.

b.
For a more challenging task ask more able pupils to write an account in a certain style – for example, they imagine they are newspaper reporters who have been asked to write a short newspaper article
 on ‘The story of Immigration, 1950–2000’ … or to write an encyclopaedia article
 on Immigration Laws, 1950–2000 … or that their community is holding a celebration of ‘50 years of immigration to [a significant local town]’, and they have been asked to prepare a short factual PowerPoint on significant events or acts of Parliament in the second half of the twentieth century.


	Plenary idea(s)
	1.
(Optional: watch and discuss the beginning of the Panorama video (http://www.youtube.com/watch?v=5ZuzRSYSsqo); was British immigration policy successful in the second half of the twentieth century? Ask the pupils what they feel to have been the ‘highs’ and the ‘lows’ of the period.

2.
Show the pupils the graph on page 40 of the Pupil’s Book. What is fascinating about the anti-immigration agitation of the 1970s is that whilst it was taking place England was a net EXPORTER of people – more people emigrated than immigrated. What does this suggest about the anti-immigration agitation (that it was colour-driven)? Introduce the idea of ‘visible’ migration – the colour of the new immigrants’ skins made their presence much more visible.


Remind the pupils of their studies of immigrant groups 1066–1900 (Chapter 2); were any other groups victimised because they also were too ‘visible’?

3.
Pupils draw a graph to show the non-white population of the UK since 1951:

Non-white population of the UK

1951
100,000
0.2%

1961
400,000
0.8%

1971
1,200,000
2.2%

1981
2,100,000
3.7%

1991
3,100,000
5.4%

2001
4,600,000
7.7%
4.
If you did not use it last lesson, read John Agard’s poem, Windrush Welcome; and ask the pupils to comment: did the Empire ‘conquer’ Britain?

5.
If you showed the pupils The Empire Strikes Back poster, ask them whether it is true – was immigration a case of the British Empire ‘coming home to roost’?

	Further study
	Next lesson looks at immigrants’ stories. In many classrooms, of course, you will have access to a huge wealth of such stories in the grandparents of members of the class.

Depending on your class, set the pupils who can do it a ‘research homework’ to investigate a relative who was an immigrant, and to ask them a set of questions. What questions you ask will depend on your local context, but key ones might be:

1. When did you come to Britain?

2. Why did you come to Britain?

3. How did you feel when you very first arrived?

4. Have you suffered racial discrimination?

5. What other problems and setbacks did you suffer?

6. What job did you do, and how did you succeed at it?

7. What would you say is your greatest success?

8. Overall, are you glad you came?

You will then be able to use these as a resource to supplement the class’s learning next lesson.


Lesson 7 Immigrants’ Stories 
Background
One of the key ideas that MUST come out of this lesson is that there is NO single, monolithic ‘immigrant experience’. Every immigrant’s experience – as every immigrant – will be different, even if that person joins a large existing community, and ‘experience’ will differ as a result of time, place, circumstances and personality. This is admirably represented by the film East is East, where all the family (including a white wife) are significantly different characters with different values as well as different lifestyles. Therefore, as the teacher, you must convey that this lesson is looking at an array of different people’s experiences, so the pupils can get some idea of the kinds of experience that immigrants faced. The three sources chosen represent three different experiences, which might be characterised as assimilation (page 35), alienation (page 36) and acceptance (page 37). They are arranged chronologically. If you have set the research homework suggested in the last lesson, you may also have a mass of material which you can look at as a class, and which will allow you to discuss the similarities and differences of individual experiences. This material would make an important and interesting wall display, especially if illustrated by photographs.

Another major issue, of course, concerns the children of immigrants. We speak loosely of ‘immigrant communities’, but in fact the children and grandchildren of those immigrants have usually been born in Britain, and – whatever their race and ethnicity – are wholly British. This, again, is represented in East is East. If you have pupils from any of the ethnic communities, you may wish to discuss to what extent they still feel themselves part of ‘an immigrant community’, and how far the immigrant background of their parents/grandparents continues to impact upon their lives.

You need to be aware that ‘assimilation’, closely connected as it is to the concept of ‘integration’, is very sensitive. Pupils will need to understand that attitudes to assimilation/integration have changed over time. At first, many Black and Asian immigrants tried to ‘fit in’ and ‘become part of the indigenous community’ culturally. The development of ‘multi-culturalism’, and of large, largely self-supporting ethnic communities, made it accepted and acceptable for immigrants to keep and practise their culture, traditions and language as in their home countries. Recently, this has become a political hot-potato, and there is pressure for ethnic communities to ‘integrate’; this issue is dealt with in Chapter 5.

Anecdotal evidence, however, suggests that in the 1950s and 1960s individual immigrants entering a traditional white community would often ‘fit in’ quite easily. They might be ‘adopted’ and ‘shown the ropes’ by a local person. Whilst permanent victims of intense curiosity, and random racism, they – and especially their children – were fairly effectively ‘assimilated’ into the indigenous population. Page 35 deals with the tensions within the ethnic communities raised by this issue. 

Nimi’s comments in Source 1 on page 35 are fascinating because they exhibit a hostility (which if expressed by a white indigenous person would be taken as racism) towards members of her own race! Similarly, Tariq in East is East says openly: ‘I’m not going to marry a Paki’ (again this would be regarded as ‘racist’ if a white teenager had said it). These show that immigration raises cultural problems, even within the ‘ethnic community’. For comparison, should you wish to use it, there is a Moniza Alvi poem, Presents from my aunts in Pakistan – unfortunately no longer part of the English AQA anthology – which addresses the same issue, of a teenager who feels herself ‘British’, but who is pulled also by her ‘heritage’ culture.  Nimi’s quasi-racist hostility to the ‘hordes’ of new immigrants coming and disturbing her lifestyle is very reminiscent of the attitudes of the established Jewish community to the ‘new Jews’ who were coming to Britain at the end of the nineteenth century, and indeed to the hostility of some members of the British Black and Asian communities to the large influx of Eastern Europeans and asylum seekers at the turn of this century.

	Lesson plan

	Notes
	You will need to stress that every individual immigrant’s experience was different. You will need to talk to the pupils about the meaning of the word ‘assimilation’ as the process by which an immigrant – either willingly or simply naturally over time – loses his original cultural identity. 

	Historical skills
	Knowledge and understanding (empathy)

Extraction from a source

Cultural and ethnic diversity

Using evidence

	Teaching objectives
	That pupils:

· learn about different immigration experiences.

	Learning outcomes
	By the end of the lesson pupils will have:

· learned about at least THREE ‘immigrant experiences’.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Exploring community cohesion. Citizens’ rights and responsibilities.


	Resources
	1.
Pupil’s Book pages 35–37. 

2. 
There is a YouTube video of Linton Kwesi Johnson reciting his poem here – http://www.youtube.com/watch?v=Zq9OpJYck7Y 

3.
This is also a trailer for East is East on YouTube – http://www.youtube.com/watch?v=yfoqUY0KwfQ 

	Starter idea(s)
	1.
‘Turn it round’. If their parents decided to sell up and go and live/work in France, or Spain, what difficulties would they expect to experience? What would be the good bits? Tell the pupils that in this lesson they will be looking at the problems and benefits that have faced people/families from other countries selling up and going to live/work in Britain.

2. 
Talk about ‘quality of life’ with the pupils. What makes a ‘good life’? What makes a ‘bad experience’ bad? Discuss the different factors with the pupils; they will probably start off by talking about material things, but with guidance they will quickly come down to the intangibles which we often take for granted when we have them – relationships, political freedom, etc. (This starter is particularly relevant for the pupils’ discussion of Kirti Joshi’s experience on page 37 where he is open about the practical difficulties, but nevertheless pleased to have come.)

3.
Visitor. If you have access to somebody suitable, this is an excellent opportunity to bring in someone who came to this country as an immigrant a number of years ago who can tell the pupils his/her story, and take questions.


	Lesson content idea(s)
	1.
Read appropriately
 the information about East is East on page 35. You may wish to show the trailer (from YouTube), or a clip from the film. 


Discuss George Khan’s problems, and why he finds them a problem.


Relate the (fictional) issues of the film to Nimi’s (real) problems in Source 1. Discuss Source 1 using Activities 2 and 3.

2.
Read appropriately
 Linton Kwesi Johnson’s poem on page 36. You may wish to show Johnson reciting his poem on the YouTube video, but note also that pupils love hearing you trying to read ‘in an accent’, and – when they are getting interested in the lesson and losing their inhibitions – can enjoy trying to read in an accent themselves. This is fine, as long as the class ethos means it is purely fun and harmless.


List and explain all the problems that, according to the poem, Caribbean immigrants faced. Johnson did not face these problems personally – in fact he became famous and successful. Does this invalidate his comment that ‘Inglan is a Bitch’?

3.
Read appropriately
 Kirti Joshi’s story on page 37. Again, start by asking pupils to list all the problems he faced. But with this source you can also go on and talk about how and why things improved. Is Joshi happy living in England – and if so, why?

4.
Begin to compare the sources, and then to compare them to the Windrush immigrants, using the activities on page 36.


It will be very easy to make a list of the ‘downsides’ to being an immigrant; but the pupils must also try to make a list of the ‘upsides’. Use the pupils’ suggestions to populate a ‘downsides’ and ‘upsides’ grid on the board.

5.
If your pupils have done the research homework from last lesson, now is the time to share results/impressions.

	Written element 
	Using the notes you have made on the board, ALL pupils can at this point write ‘A leaflet for prospective emigrants to Britain’.


This leaflet will be aimed at people in an imaginary country (called e.g. ‘Eegeeland’ or ‘Mihomia’, etc.), who are thinking of emigrating to go to live in Britain.


IN ANY FORM THEY CHOOSE (for less able pupils, you might advise them to write it in bullet points), they write a two-sided advisory leaflet.


	Plenary idea(s)
	1.
Talk about/discuss what problems faced immigrants to Britain in the second half of the twentieth century. Do the pupils feel admiration for these people and what they accomplished? Personalise the discussion – how would they have coped if it had been them? What would they have hated most/found most challenging? What would they have done to try to succeed? Etc.

2.
Ask the pupils whose experience ‘spoke’ most powerfully to them – Nimi’s (assimilation), Johnson’s (alienation) or Joshi’s (acceptance) – and why.

3.
Thinking for the future. If the people of Britain decided that they wanted to make a better job of helping immigrants in the future, what would the pupils advise; what needs to be set up/enacted?


Lesson 8 Race on the television 
	Lesson plan

	Notes
	This is a lesson where you will have to watch carefully that pupils do not learn or imitate the racism of some of the Sources presented.

	Historical skills
	Interpretations/representations

Cultural and ethnic diversity

Interpretation

Historical enquiry

Using evidence

	Teaching objectives
	That pupils:

· discover and evaluate the different ways the non-white/ethnic community has been represented on the TV.

	Learning outcomes
	By the end of the lesson pupils will have:

· considered and formed opinions about five programmes through time when the non-white/ethnic community has been represented on the TV

· learned how the representation of the non-white/ethnic community has changed.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	The media and their influence.

Citizenship: Identities and diversity – living together in the UK. Freedom of speech and diversity of views. Respect and tolerance. Racism. The role of the media.



	Resources
	1.
Pupil’s Book pages 38–39. 

2.
Worksheet: Race on the Television
2.
Clips of all the programmes mentioned in Sources 1–5 are available on YouTube, but are often unsuitable/inappropriate for showing in the classroom. 

3.
A sufficient number of a selection of recent editions of popular magazines to provide at least one-between-two for the class.

	Starter idea(s)
	1.
Ask the pupils to list the names of prominent non-white TV personalities and characters.

2.
Talk with the pupils about the power and influence of TV. How many hours of TV do they watch a day? How does it affect their lives, their knowledge and their attitudes?

Point out that this lesson will look at the way the non-white/ethnic community has been portrayed on the TV, and how it has improved.

	Lesson content idea(s)
	1.
The main direction of the learning will be a whole-class discussion lesson based around the activities on page 39.

2.
Give the pupils some time to pre-consider in small groups the questions on page 39, perhaps using the worksheet Race on the Television
3.
As a whole class, discuss the way the non-white community is portrayed on the television today (e.g. on soaps), basing the discussion on the activities on page 39; is its portrayal satisfactory or unsatisfactory?

4.
Make some or all of the following statements, and get the pupils to respond, citing evidence from one or more sources to back up their argument:

· Modern TV is all about white people.

· TV was outright racist in the 1960s and 1970s.

· TV had kicked out racism by 2010.

· You cannot tell anything about racism in society from what appears on the television.

· TV has gradually stamped out racism on the television.

· Nothing has changed; non-white members of our community have always had to watch regular, open racism on the TV.

	Written element
	For this discussion lesson, you may wish not to set any written work for the pupils; if you wish to insist that they do a written task of some kind:

Less able pupils could use the information on pages 38–39 to produce a timeline showing: ‘The portrayal of race on the television’.

More able pupils should be able to use the information on pages 38–39 and the ideas raised in the whole-class discussion to write an article about how attitudes on the TV towards race changed over the second half of the twentieth century.

	Plenary idea(s)
	1.
Television is one source for historians seeking information about cultural attitudes and change. Can the pupils think of any other sources that historians might use (e.g. poetry, newspapers, court cases, opinion polls, grandma’s wardrobe)? Make sure that ‘magazines’ is one of the sources suggested.

2.
Hand out the magazines.


Ask the pupils to go through all the pictures of people, and to record a tally chart for the main ethnic groups in the country today, e.g.:

· White British and Irish

· Black African/Caribbean

· Asian (Indian/Pakistani/Bangladeshi)

· Chinese/Japanese

· Other


ALL pupils can simply count and comment on numbers, however, you may wish more able pupils also to consider context – are the portrayals of the people in a positive or negative context (e.g. a black model so that she looks beautiful would be very positive, as would a portrayal of a black footballer scoring a brilliant goal; a photo of a Chinese actor playing a violent Triad leader, or a white youth in court for knife crime would be negative portrayals).

When the pupils have conducted their research, suggest that maybe TV is ‘ahead of the game’ – that its improved portrayal of non-whites is not mirrored in magazines. What did the pupils’ research suggest … and then take comments.


Chapter 5: A political controversy

Lesson 9 The impact of immigration 

Background

This is an impossibly complex question, clouded by a vast array of statistics, used and abused liberally by everyone involved on either side of the debate. At the same time it is so politically and culturally sensitive that there is a very real danger of upsetting someone. As far as this course and your lessons are concerned therefore, it will be best to keep away from the political debate altogether. The salient facts that your History pupils need to know are simply that large numbers of people came into the country legally and illegally in the early years of the twenty-first century, that it was a very complex and sensitive issue ... and then to do a sourcework/interpretations exercise looking at how people on different sides of the debate used facts and statistics for their own purposes. 

Note also that the second part of the lesson – celebrating the impact of immigration on British culture and way of life – does not, of course, include any images from the indigenous ‘white British’ culture. This falls into the trap that many white British pupils feel, that – if they do not have a colourful ‘ethnic’ culture – then they have no culture at all. You may feel that it is more appropriate, therefore, to address pages 42–43 as part of lesson 10 on ‘Britishness’, rather than as part of the consideration of the numerical impact of immigration.

It is important that the spread ‘What have the immigrants ever done for us?’ is approached as a celebration of the ethnic contribution to our British way of life, but it is important that the pupils realise much more than that. The ethnic communities ARE now British, and their culture has been fused into, not bolted onto, our multi-culture today; to quote Ford Madox Brown: ‘These fellows are ourselves’. 
	Lesson plan

	Notes
	Resist getting drawn into the political argument. Reinforce with the pupils that this is a History lesson not a current events or a Citizenship lesson. 

Especially with more able pupils, you may wish to split this lesson into two; taking the source work on pages 40–41 in the first lesson, and discussing the cultural impact of immigration in the second. Low ability pupils will find much of the material difficult, and you will wish to concentrate on the ‘Impact of immigration’ section on pages 

42–43. 

The visual nature of the scene on page 43 means that the illustration omits the significant contribution of many individuals and groups from the immigrant and ethnic communities to the political and community life of Britain today – for example, in 2008, Majula Sood, who was born in India and came to Britain in 1970, became the fifth Lord Mayor of Leicester of Asian descent.  There is an opportunity here, should you wish, to invite into the classroom representatives of the immigrant or ethnic communities, and to allow the pupils to ask them how they contribute to the local community cohesion.


	Historical skills
	Knowledge and understanding

Cultural and ethnic diversity

Change and continuity

Interpretation

	Teaching objectives
	That pupils:

· learn factual knowledge about immigration at the turn of the twentieth century

· appreciate the role of motive and purpose in assessing the reliability of a source

· assess the impact of immigration upon British life and culture

· appreciate the benefits of varied cultural opportunities; to counter some of the negative views they may be hearing in the media.

	Learning outcomes
	By the end of the lesson pupils will have:

· learned some facts about immigration at the turn of the twentieth century

· understand that an author’s intentions affect what he writes

· find out at least EIGHT ways that immigration has affected Britain.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	The media and their influence

Citizenship: Identities and diversity – living together in the UK. Appreciating that identities are complex. Exploring the diverse ethnic cultures. Exploring community cohesion.


	Resources
	1.
Pupil’s Book pages 40–43. 

2.
You can see the BBC article on the MIF report here: http://news.bbc.co.uk/1/hi/uk/7048205.stm 

and a presentation on the report itself here: http://news.bbc.co.uk/1/shared/bsp/hi/pdfs/17_10_07_migration.pdf 
3.
This film, made in 2006, emphasises the contribution of the ethnic communities by setting itself in the future and ‘looking back’ on a Britain where immigration had been banned: http://www.filmforhumanity.org.uk/public%20info%20broadcast.html 

	Starter idea(s)
	1.
One easy way into this issue in the pupils’ experience is to explore the way the two sides of a fight will present the events of the fight and what led up to it; pupils rarely lie, but they interpret/omit/exaggerate/obfuscate. Stress the importance of the MOTIVE to deceive.

2.
Discuss: ‘Can you believe what you read in the newspaper’?

3.
Tell the pupils that, in 2007, the leader of the House of Lords was a black woman, Baroness Valerie Amos (who was born in Guyana and came to this country with her family in 1963).


The steel magnate Lakshmi Mittal, who was born in India, topped The Sunday Times ‘Rich List’. 
4.
Explain to the pupils that this is a complex and politically sensitive issue, and that the class is not going to get into the political debate, but they and you are going to look at the situation using historians’ skills.

	Lesson content idea(s)
	1.
Read appropriately
 pages 40–41, and get the pupils to discuss/do the Activities 1–3.  Make sure the pupils understand the point, if not humour, of Source 3.

The sourcework evaluation exercise that follows is not well-suited to less able pupils. You might wish simply to show the less able pupils how the two authors have selected and interpreted the facts to suit the point they were trying to get across, and then to leave it at that.

2.
The sourcework evaluation exercise is more suited to more able pupils. 

a.
Explain that the class is going to look at how the newspapers manipulate data to ‘sell’ their particular viewpoint.


Explain how an historian evaluates sources using their CONTENT and PROVENANCE.


Explain that they are now going to do this for two newspaper articles.

b.
Read appropriately
 the blue fact-box on the Migration Impacts Forum Report on page 41; it is essential that the pupils understand it so spend some time establishing understanding/fielding questions.

c.
Read appropriately
 Source 4 on page 41. 


Look first at the Content. For each assertion, establish the information in the MIF report on which it was based; was the statement and tone warranted by the MIF fact (he exaggerates hugely)?


Look at the Provenance. WHY did the author exaggerate so hugely?


What did the author include extra to the information from the MIF?; discuss with the pupils what effect this has on the article, and why the author (given the provenance) might have included it.


Discuss with the pupils how accurate they think this article was.

d.
Repeat for Source 5 on page 41.

e.
Pupils can discuss Activity 9.

	Starter idea(s)
	1.
Play the pupils the song Brimful of Asha, perhaps from YouTube http://www.youtube.com/watch?v=Mq5E2Szf6ts . Asha Bhosle was a Bollywood singing star, but ‘Asha’ is the Hindi word for ‘hope’, so ‘Brimful of Asha’ means ‘full of hope’.

2.
If I have a tin of yellow paint, and I plop in a dollop of blue, and then some orange, and a drop of black, at first I get a mess – but if I shake it about for long enough, it turns into brown.

	Lesson content idea(s)
	1.
Work through the content and activities on pages 42–43.

	Written element 
	1.
More able pupils can answer questions 1–9 (pages 40–41) as a written exercise.

2.
Less able pupils can draw/design a poster trying to attract tourists to see ‘multi-cultural Britain’; they will need to think of a number of good things about the ways immigration has affected British life and culture, and then design them up into an attractive poster.

	Plenary idea(s)
	1.
With less able pupils, first ask them from pages 40–43 to tell you all the ways that recent immigration has had a great impact on Britain. Then ask them to show you their poster and share them with the rest of the class.

2.
More able pupils can look at the visual information on pages 42–43 and use that information and what they have learned from pages 40–41 to discuss the impact of immigration on British life and culture.

3.
With all pupils invite them to make this a time of real and positive celebration of the contribution of immigrants to our society; you may wish to watch the video which looks at the contribution of the ethnic communities by setting itself in the future and ‘looking back’ on a Britain where immigration had been banned: http://www.filmforhumanity.org.uk/public%20info%20broadcast.html


Lesson 10 What is ‘Britishness’? 

Background

This lesson addresses the issue of how British society (which does exist, however varied) addresses the issue of alienated (significant word, given what immigrants were called at the start of the nineteenth century) elements. British society is faced with large numbers of immigrants coming from different countries, with a huge range of different values, beliefs, traditions and culture. Whatever your political standpoint on the issue, it is a valid question to ask how the existing population should treat new arrivals. 

The political debate centres around the question ‘multiculturalism’ or ‘integration’. Multiculturalism = allowing each racial group/ethnic culture to exist undisturbed to function in whatever way it wishes – advantage: people have the freedom to live as they wish; disadvantages include fractionalism, division, and an increasing uneasiness amongst the indigenous population. 

Integration = encouraging immigrants to learn English and assimilate into ‘British’ values and practices – advantage: might reduce isolation; disadvantages: reduces individual freedom (e.g. what about Goths: should they be forced to ‘integrate’ too?). 

The government’s floating of the concept of ‘Britishness’ was an attempt at a ‘Middle Way’ policy. Clearly we cannot support a policy of multiculturalism so free that certain elements are so alienated from Britain that they make bombs to kill us. Equally, a draconian policy of forced integration is contrary to our liberal democratic tradition. ‘Could we find sufficient unity’ (was the idea behind the policy) in the celebration of our shared ‘Britishness’? 

Another policy idea, increasingly being floated as this book was being written, was called by its authors ‘polyculturalism’ = accepting that British society is irrevocably culturally diverse, but insisting/providing opportunities for positive interface/interaction/mutual respect between the different ethnic groups.

Images of Britishness

Pupils need to appreciate that everybody has a ‘culture’; nobody is culturally ‘blank’ – there is a danger that some pupils feel that, if they do not have a colourful ethnic culture, they do not have a culture. Is it essential, therefore, to begin this lesson by getting pupils to create an image of their own cultural identity, followed by a time of sharing when pupils discuss why they had chosen some images and left others out. The pupils can move on to discuss what it means to be British.
· Former Prime Minister John Major imagined ‘long shadows on cricket grounds, warm beer, green suburbs, dog lovers and “old maids bicycling to holy communion through the morning mist” ’.
· Conservative politician William Hague thought it was being ‘ambitious, sporty, fashion-conscious, multi-ethnic, self-confident and international’. 

· Pop singer Elton John put it down simply to ‘a sense of humour’. 

· George Orwell’s definition in 1941: ‘the English are inveterate gamblers, drink as much beer as their wages will allow, love bawdy jokes, and use probably the foulest language in the world’. 

	Lesson plan

	Notes
	At base, this lesson is about Citizenship: what is involved in being a functioning, contributive member of society? 

It is essential that pupils start by exploring their own cultural identity, and that it is established that they are free to develop whatever persona they wish within the law, and the other pupils have the moral and legal duty to respect that, just as they have the right to demand respect for their cultural identity.

This lesson can be fun, especially if you don’t take the pupils’ suggestions of Britishness too seriously.

	Historical skills
	Cultural and ethnic diversity



	Teaching objectives
	That pupils:

· learn the background to Gordon Brown’s espousal of Britishness

· develop their own cultural identity and intercultural competence.

	Learning outcomes
	By the end of the lesson pupils will have:

· considered definitions of ‘Britishness’, and what they think it is.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Understanding what it means to be a citizen in the UK.

	Resources
	1.
Pupil’s Book pages 44–45. 



	Starter idea(s)
	1.
Ask the pupils what immigrants were called at the start of the nineteenth century – page 22 of the Pupil’s Book (aliens). Ask them what the word ‘alienated’ means. Move them through to an understanding of the alienation that motivated the 7 July bombers. Ask more able pupils if they can think of other ways/groups of ‘alienated bombers’.

2.
British society is faced with large numbers of immigrants coming from different countries, with a huge range of different values, beliefs, traditions and culture. Whether we agree or disagree, it is a valid question to ask how we should treat them. Tell the pupils briefly that there are basically two ideas out there; explain integration and multiculturalism, and the advantages and disadvantages of both. Explain that the debate is very heated and political, and that your lesson is not going to try to tell them what they have to believe. 

3.
It is essential that you start this lesson by allowing the pupils to consider their OWN cultural identity. Repeat the exercise from lesson 1 where you asked them what they considered to be their ethnic identity. Now – wording your question appropriately to age and ability – ask them to make a list of the cultural and social traditions and values which go with that ethnicity: e.g. ‘For me, Pakistani culture means…’.


Allow them to talk first with a friend, but then encourage individuals to share proudly with the rest of the class. As in lesson 1, stress the right to be who you are, and the duty to respect who others are.

	Lesson content idea(s)
	1.
Read appropriately
 page 44, omitting the section on British citizenship. 

2.
Look at the images on page 45 and work though the questions in Activity 1. 

3.
Allow a substantial time for the pupils to consider Activity 2. Share ideas.

4.
Read appropriately
 the section on British citizenship on page 44 and discuss – either in pairs or as a whole class – Activity 3 on page 45. You may wish, if you did not do so in lesson 1, to introduce them to the kind of questions immigrants have to answer by showing them the questions in the mock test at: http://www.britishexam.com/uktest/freeexam.jsp#UKTEST/mock. Pupils might enjoy taking the test to see if they would know enough to be able to reside permanently in the UK!

	Written element
	1.
The pupils produce their posters denoting their idea of Britishness.

2.
Pupils could be asked to list the questions they would consider appropriate for a ‘Britishness’ test.

	Plenary idea(s)
	1.
Looking back through the book, has there ever been ‘Britishness’?

2.
Re-visit the section on British citizenship on page 44. Discuss the idea that all citizens in this country have the right to be whoever they want to be as long as it is within the law – so have the government got the definition of what it is to be a British citizen right?

3.
Do the pupils agree with the idea of a citizenship test? Should you have to speak English to be a British citizen? Should ALL British people have to take it? 

4.
Should a person be allowed to have a negative opinion of Britain, or should this be forbidden? (Note that this goes directly to the issue of the 7 July bombers; if we allow immigrants who hate what Britain stands for, we risk a repeat of the bombings, but if we insist that every immigrant is blissfully happy with Britain whatever it is like, then we abandon traditional British freedom of thought.)

5.
Should the government promote a particular image of Britishness? If so, what and how? (Again, this goes to the heart of the notion of British freedom.)


Plenary: Taking sides

Lesson 11 Should immigration be stopped?

Background

This is a lesson which could easily get out of hand; it debates a VERY contentious and potentially hurtful issue. It has to be an unbreachable rule that the people in the classroom are exempt; the idea of ‘send them all home’ must not surface – if it does, then you must be prepared to end the lesson immediately and set the pupils some written work.

However, this is not a ‘No Go’ area. Pupils, even of differing ethnicities, can discuss Britain’s historical role as an importer of people. And even the most recent immigrant can look at the situation and decide that Britain is now ‘full’, and that any further immigration would be harmful. The rules of the discussion, therefore, are strictly that it must be restricted to immigration in the past and immigration in the future.

	Lesson plan

	Notes
	1.
You could split this lesson into two if your pupils are very able and opinionated!

2.
This lesson pulls together all the strands from the course, and invites the pupils to make conclusions. 

3.
The lesson is largely discussion-based.

	Historical skills
	Interpretations.

Enquiry – reflection 

Cultural and ethnic diversity

Using evidence

Communicating about the past

Significance

	Teaching objectives
	That pupils:

· consider the contribution of immigrants to Britain through history

· debate whether or not immigration should be stopped
· reflect on their learning during the course

· consider the significance of immigration into Britain.

	Learning outcomes
	By the end of the lesson pupils will have:

· revised the good and bad things about immigration in Britain’s history

· debated whether or not immigration should be stopped
· reflected on FIVE things they have learned during the course

· decided how significant immigration has been in Britain’s history.

	Learning modes
	Visual
	(
	Auditory
	(
	Kinaesthetic
	

	Cross-curricular opportunities
	Citizenship: Identities and diversity – living together in the UK. Political, legal and human rights, and the responsibilities of citizens. Handling disagreements and conflicts.

Literacy: Speaking and listening.



	Resources
	Pupil’s Book pages 46–48.

	Starter idea(s)
	1.
An article in the Independent in 1998 by a British journalist asked ‘Who are these asylum-seeking scum?’ but he realised that they were his poor Jewish grandparents, Moishe and Gitel, who had left eastern Europe to come to live in Cable Street at the turn of the century. A Stepney councillor in 1911 had complained that ‘the borough has been inundated by a swarm of people, fitly described as the scum of Central Europe’.


Remind the pupils very firmly what they learned in the first lesson, that this is a VERY sensitive topic, and people will very easily get upset because you are talking about them.

2.
Set the rules of the discussion appropriately and firmly. Particularly, make it a rule that pupils can talk about immigrants in the past, and what we should do about immigration in the future, but immigration and immigrants now are off limits.

	Lesson content idea(s)
	1.
Read appropriately
 pages 46–47 and follow the activities to hold a debate about whether immigration should be stopped. Instruct the pupils to be as objective as possible.

2.
Do the page 47 activities – ‘Summing it all up’, so that pupils can reflect on whether their opinions have changed. Pupils share as a class whether their knowledge and attitudes about an historical issue can affect their knowledge and attitudes about now.

3.
Finally, consider with the pupils the significance of what they have been learning, using page 48.


If your pupils are more able, divide them into five groups and allocate each one a ‘significance area’ from page 48 (choose your groups carefully, matching the more difficult ideas to the groups with higher ability). The pupils work together to research and discuss the five ‘significance’ ideas 1–5. They report back, and then discuss as a whole class the page 48 activities – ‘How significant was immigration?’ 


If your pupils are less able, talk about immigration as a whole class, using the five ideas as a frame, then do the page 48 activities – ‘How significant was immigration?’

	Written element
	This is meant to be a discussion lesson, but if your class includes pupils who will not be able to discuss for the full lesson, get them to choose and write out in their own words their ‘top three’ arguments FOR stopping immigration, and their ‘top three’ AGAINST.

	Plenary idea(s)
	1.
Ask the pupils to look back through the book and choose who for them were Britain’s greatest immigrants and/or immigrant groups.

2.
All pupils should offer ‘the most important/most interesting/most shocking fact I have learned studying this topic’.

3.
Studying this topic has been occasionally distressing, but has it been worth it?


Appendix 1 Reading appropriately
The lesson plans often tell you to ‘read appropriately’.

You can do this in many ways, and how you do so will depend on the reading skills of your class. 

• 
More literate pupils can just be told to read it for themselves. 

• 
Mixed ability groups can be put in contrasting pairs and told to read it to each other, with the teacher calling ‘swap over’ every now and again so they take equal shares of time. 

• 
With groups of less able pupils, the best way is often to read the passage to them, while they follow the text. To confirm appropriation, teachers of less able pupils should familiarise themselves with the concept of reading ‘every-which-way-but’ at http://www.johndclare.net/Teaching/SNReading.htm 
WHATEVER you do, always finish reading with two questions: 

1. What is the passage about? 

2. What are the main points of what you have read?

Appendix 2 How to have a quiz
Most classes love a quiz, even if all you do is divide the class into ‘Girls’ and ‘Boys’ and ask each team questions in turn. A quiz can help pupils learn facts, and familiarise them with information and ideas. But why not try to vary the kind of quiz? 

Why not try:

a. Different teams – tie into school rivalries by dividing them into girls v. boys, or tutor groups. 

b. Different names – give the teams fun names such as ‘Gloria’s Gladiators’ and ‘Terry’s Twits’, but remember to act professionally and sensitively; better to ask THEM to make up their own name for their team.

c. Different rounds – you can:

• introduce University Challenge-type ‘starter for ten’ rounds.

• introduce ‘spotlight’ rounds, where one individual, chosen at random, has to answer a number of questions.

• let one team ask another team a question; award points not only for the answer, but for the quality of the question.

• let teams identify which group – even which individual – they want to answer the/their question.

• give a series of clues, of decreasing difficulty, awarding 3 points if the team gets the answer at the first clue, but only 2 or 1 points if they have to ask for a second or third clue.

• use the Pupil’s Book to introduce ‘picture questions’ or ‘see and remember’ rounds.

• introduce a ‘jeopardy’ round, where you give the answer, and the team has to tell you the question.

• introduce special ‘forfeit’ rounds, where, if the pupil gets the answer wrong, s/he has to do a forfeit (for instance, reciting ‘Humpty Dumpty’ in front of the class, or going out to the playground and shouting ‘I love History’ as loudly as possible). BE CAREFUL, in this round, to select your pupils and your forfeits wisely and professionally.

All the above require no preparation, just a quick mind in the lesson. With a little preparation, however, you could introduce:

d.
Video clips – to have ‘see and remember’ or ‘what comes next’ rounds.

e.
Flashcards – to be used with special needs pupils. Ask pupils to read the word, or show it to the class, then hide it and ask them to spell it.

f.
‘They Think It’s All Over’ – a round where one member of the team works through a series of cards, on which are written names/facts/dates, etc. Without mentioning the word itself, the pupil gives clues to the team, who try to guess the word on the card.

g.
Card Sort Games can be very exciting. Devise an assorted series of (say, 20) cards related to a certain topic – for example, Carole Brown produced an excellent set of cards on Medicine in her Medicine Through Time Activity File. Then you can ask the pupils to select/arrange them into different sets in different ways – by date, all those relating to Public Health, an example of progression, etc. The first team to finish, or the team with the best selection, wins the points. 

h.
Teachers should watch television quizzes, to get ideas to use in class (there are innumerable game shows on satellite TV). 

 

Other game/ quiz ideas include:

i.
‘I went to market’ – if the pupils have learned a LIST of facts during the lesson (e.g. all the crops that were grown), an adapted game of ‘I went to market’ can be an effective way of reinforcing the facts. The first pupil says: ‘I went to market and I bought [some yams]’; the second has to say: ‘I went to market and I bought [some yams and some rice],’ and so on, until the last pupil has some 30 things to remember.

j.
‘Cinemas’ – adapt the popular children’s party game, by offering four alternative answers. Pupils choose the answer they think is correct by going to an appropriate corner of the room. When they find out which ‘corner’ was the correct answer, those pupils who chose wrongly sit down. The game continues until only one pupil remains standing – the winner. Award a prize; and watch out for cheats sneaking back into the game!

k.
‘Letters’ – devise a quiz where all the answers are single words that use a common stock of (say 15) letters. Split the class into two teams and give each member of each team one of the letters written on a small piece of card. When you ask the question, not only must the team find the answer, but they have to re-arrange themselves in a line to ‘spell’ (and hold up) the word, using the letters on the cards.

l.
A ‘Ladder’ – push the desks together to make a single line/’snake’ of pupils. Ask each pupil a question in turn, from the first to the last. If a pupil answers incorrectly, ask the question of the next pupil in the line, and so on until a pupil gets it right. That pupil then jumps up the ladder to the place of the pupil who first answered the question wrongly; all those who got it wrong then move one place down the ladder. At the end of every round, all the pupils politely applaud the first in the ladder, and taunt the last: ‘[Name] YOU ARE THE WEAKEST RUNG’.

m.
Class Chants – where the content of the lesson was a list/table of facts (e.g. of dates and events), write them on the board. The pupils read the list out loud a few times. Rub out one piece of information. The class reads out loud the list, remembering the missing item. Rub out another item, and so on. Sometimes the whole class rehearses the list, sometimes individuals. Continue until the entire list is rubbed off the board, but the pupils are still able to remember it.

Appendix 3 Novel openers
Four classic novel openers are:

1. 
With a description of a thing in the first scene: ‘The Nellie, a cruising yawl, swung to her anchor without a flutter of the sails and was at rest …’ (Heart of Darkness by Joseph Conrad)

2. 
With a description of a person in the first scene: ‘Emma Woodhouse, handsome, clever, and rich, with a comfortable home and happy disposition, seemed to unite some of the best blessings of existence; and had lived nearly twenty-one years in the world with very little to distress or vex her.’ (Emma by Jane Austen)

3. 
With a description of the weather: ‘It was a dark and stormy night; the rain fell in torrents – except at occasional intervals, when it was checked by a violent gust of wind which swept up the streets …’ (Paul Clifford by Edward Bulwer-Lytton)

4. 
Straight into a dialogue: ‘“We’re going through!” The Commander’s voice was like thin ice breaking. “We can't make it, sir. It’s spoiling for a hurricane, if you ask me.”  “I’m not asking you, Lieutenant Berg,” said the Commander. “Throw on the power lights! Rev her up to 8,500! We’re going through!”.’ (The Secret Life of Walter Mitty by James Thurber)

Appendix 4 Writing sentences

Simple sentences

A simple sentence is a noun-verb-noun sentence:


‘The general fought the battle.’

Complex sentences

A complex sentence is one with more than one verb.

To turn a simple sentence into a complex sentence, you have roughly three choices:

1. Add a clause on the end, linked by a connective.

e.g. ‘The general fought the battle, which helped him win the war.’

2. Add a clause at the beginning, often starting with a connective.

e.g. ‘Although it was raining, the general fought the battle.’

3. Add a clause in the middle, usually separated by ‘commas of apposition’.

e.g. ‘The general, whose forces were bigger than the enemy’s, fought the battle.’

These examples should help your pupils write more varied sentences in their history answers.

Appendix 5 Writing in different styles

When history teachers set a literacy task (such as write a letter to the newspaper), they should also give style-tips about how to do the work. So even if a pupil’s historical knowledge may be excellent, if they are asked to write a story, write an essay, write a letter, write a newspaper – then pupils must vary their style according to the genre.

Depending on ability, share the following stylistic features with pupils before they start writing, and then mark for style as well as for historical content.

Letters to a newspaper

Have the following stylistic features:

1. Address the letter to 'The Editor'. 

2. Include your name, address and phone number; anonymous letters do not get published.

3. Start the letter 'Dear Sir or Madam'. 

4. Choose a short, catchy title.

5. Keep under 150 words – 100 is better. 

6. Letters to the editor communicate personal opinions. 

7. Keep to one subject. Make a specific point and stick to it. After you've written your letter, go back and remove anything that wanders from that main point. 

8. Be concise and direct. Keep your sentences short and to the point. Check your grammar too: ungrammatical letters do not get published. 

9. Don't be angry. Rage won't get published. Use clear, rational arguments.

10. Be polite.

11. Try to include something that will make the letter stand out – be original, add a personal detail, dare to be surprising.

12. Humour usually does not work well.

13. Use ‘Yours faithfully’ as the ending. 

14. When you have finished, read the letter out loud to make sure it ‘flows’ properly. 

15. Spell-check your letter, and read it through half a dozen times to make sure the spelling and punctuation are correct. 

Newspaper articles

Have the following stylistic features:

1. Write in the third person (he, she, it, they). 

2. Restrict yourself to facts – never state your own opinion. But be detailed, and be accurate.

3. Include interview quotes – this is how you can get in different opinions.

4. Be fair and ‘balanced’. Don’t let your personal bias affect your report – there are two sides to every story; let the readers make up their own minds.

5. Use active verbs – they make the text come alive.

6. Most news articles are between 200 and 500 words. However, newspaper editors talk in terms of inches, so ask how many inches are required, and ‘write to length’.

7. Start with an attention-grabbing headline, which:
· needn’t be a proper sentence

· shouldn’t be a summary of the article

can be catchy and clever (and alliterative!) to grab the reader’s attention.

8. First paragraph 

· The article should start with a ‘lead paragraph’, which is the summary of the story. It will include ALL the 5 Ws – who is involved; what happened; when did it happen; where and why?

· Attention-grabbing opening sentence, short and dramatic – could be provocative, funny, clever, or a surprising statement. Make your reader curious.

9.  Middle section
· Repeat the information in the first paragraph, including illuminating details for amplification and explanation. 

· Put details in order from most important/interesting to least; don’t feel the need to include everything you know.

· Don’t bore your reader.

· Don’t make it too complicated to understand.

· Avoid clichés.

10.  Last paragraph
· Finish with a thought-provoking ending.

· Don't use ... ’In conclusion’ or ‘To finish’. (Yawn!)

· Add a by-line (by <name>).

· Proof-read/spell and grammar check.

Encyclopaedia entries

Have the following stylistic features:

1. Write in the third person (he, she, it, they). 

2. Restrict yourself to facts only.

3. Be objective – never state your own opinion.

4. Don’t include quotes/opinions.   

5. Be detailed and accurate.

6. The entry should start with a ‘lead paragraph’, which is a brief summary of the information.  It will include ALL the 5 W’s – who is involved; what happened; when did it happen; where and why?

7. The rest of the entry will repeat the information in the first paragraph, including details for amplification and explanation. 

8. Split into sections, each with a subheading, which makes it clear what the section is about.

Drama scripts

Have the following stylistic features:

1.
Start with a clear description of how the set would look at the beginning of the scene – the backdrop, lighting, props, costumes, sound (if any) and mood.

2.
Write the drama as a string of speeches by the different actors – use a hanging indent so that the names are clearly visible on the left of your script.

3.
Include stage directions – include entrances and exits, position and movement, use of space, changes of lighting and sound.

4.
Give your scene a main hero. S/he has to be interesting and realistic (‘three-dimensional’) – things happen to her/him, and s/he changes to deal with developing events. Other characters need not be so developed.

5.
The dialogue has to drive the story – it must not be just ‘talking for talking’s sake’.

6.
Dialogue is not a series of random statements; it involves characters responding to the previous statement – one good tip is to make the characters start by repeating the last word spoken by the previous character.

7.
Avoid passive and neutral; make your speeches active, and direct and emotional.

8.
Don’t make a character say something alien to a character’s character. Write the speeches as people really talk.

9.
You can reveal your character’s inner thoughts by getting them to ‘talk to the audience’. 

10.
‘Dramatic irony’ – where the audience know something that the characters in the play don’t know yet – is the basis of most drama.

Writing a diary entry

1. Put the date and place at the start of the entry. 

2. Personalise the diary by beginning each entry with something like (e.g.) ‘Dear Diary’ or even ‘Dear Ruth’ (i.e. you give your diary a name). 

3. Start with a short sentence summarising your day. (e.g. ‘Another dreadful, dreary day …’)

4. Write the main body of your diary entry in any way you want. Some diaries list facts and events. Others record feelings and emotions. Others record people’s thoughts and opinions. Most do all three – their diary is just a record of their memories and thoughts about the day. 

5. Follow the rules of good writing and split your points up into paragraphs, and write using adjectives, adverbs, connectives and complex sentences.

6. Your last paragraph should be a very strong statement letting go of your EMOTIONS about your day – perhaps begging (‘please, please …’), or exulting (‘Oh JOY and exultation …’). 

7. You can add drawings or doodles, or stick photos, flowers or anything connected with what happened that day. If you went to a film, tape in your ticket stub! 

8. Sometimes people end by saying goodbye or goodnight to their diary.

Worksheet: Research immigration into Britain 1066–1900

Immigrant group name: 
……………..……………………………………………………………

a.  How many came? 
…………………………………………………………………………………….


…………………………………………………………………………………………………….

b.  Why did they come?
…………………………………………………………………………………


…………………………………………………………………………………………………….

c.  What did they do?
……………………………………………………………………………………..


…………………………………………………………………………………………………….


…………………………………………………………………………………………………….

     Did they prosper? 
…..…………………………………………………………………………………


…………………………………………………………………………………………………….

d.  How well did they integrate?
……………………………………………………………………….


…………………………………………………………………………………………………….


…………………………………………………………………………………………………….

e.  How were they treated – were they persecuted/discriminated? 
…………………….…………….


…………………………………………………………………………………………………….


…………………………………………………………………………………………………….

f.  What did they contribute to Britain’s way of life? 
………………………………………………….


…………………………………………………………………………………………………….


…………………………………………………………………………………………………….


…………………………………………………………………………………………………….

g.  How successful were they? 
…………………………………………………………………………….


…………………………………………………………………………………………………….


…………………………………………………………………………………………………….

Worksheet: Usefulness of a source – 

The Cable Street mural

When historians want to assess the utility (usefulness) of a source, they look at three things:

THE CONTENT

What does the source say/show? What FACTS can you get from it about the event? Are the facts it gives true? (The more true facts, the more useful! This is just a matter of finding all the details.)


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

THE PROVENANCE AND PURPOSE

Who wrote/drew the source? Are they a GOOD source or a LESS USEFUL one? This is a matter of thinking about issues such as:

· How close to the time/to the events were they (what date did they produce the source)? How does this affect your view of its usefulness?


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

· Were they biased/did they have a MOTIVE to lie/exaggerate? (That would reduce its usefulness.)


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

· How expert were they/how much were they likely to know about the event? How does your answer to this affect your view of the source’s usefulness?

…………………………………………………………………………………………………..


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

· Why did the author produce the source? What implications does this have for its usefulness?


…………………………………………………………………………………………………..

USEFUL FOR WHAT?

What kind of historian would find this source useful? Could it be used as evidence? What general points does it illustrate?


…………………………………………………………………………………………………..

Worksheet: The South Shields riot of 1930

Source 2                                  
Reliability score: ……………… 
THE CONTENT: What does the source say? Are the facts it gives true? 


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

THE PROVENANCE AND PURPOSE: How reliable is the author?
· How close to the time/to the events were they?


…………………………………………………………………………………………………..

· Were they biased/did they have a MOTIVE to lie/exaggerate? 


…………………………………………………………………………………………………..

· How expert were they/how much were they likely to know the truth?  


…………………………………………………………………………………………………..

· Why did the author produce the source? What message did they want to get across?


…………………………………………………………………………………………………..

Source 3                                 
Reliability score: ………………
THE CONTENT: What does the source say? Are the facts it gives true? 


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

THE PROVENANCE AND PURPOSE: How reliable is the author?
· How close to the time/to the events were they?


…………………………………………………………………………………………………..

· Were they biased/did they have a MOTIVE to lie/exaggerate? 


…………………………………………………………………………………………………..

· How expert were they/how much were they likely to know the truth?  


…………………………………………………………………………………………………..

· Why did the author produce the source? What message did they want to get across?


…………………………………………………………………………………………………..

Source 4                                  
Reliability score: ………………
THE CONTENT: What does the source say? Are the facts it gives true? 


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

THE PROVENANCE AND PURPOSE: How reliable is the author?
· How close to the time/to the events were they?


…………………………………………………………………………………………………..

· Were they biased/did they have a MOTIVE to lie/exaggerate? 


…………………………………………………………………………………………………..

· How expert were they/how much were they likely to know the truth?  


…………………………………………………………………………………………………..

· Why did the author produce the source? What message did they want to get across?


…………………………………………………………………………………………………..

Source 5                                       
Reliability score: ………………
THE CONTENT: What does the source say? Are the facts it gives true? 


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

THE PROVENANCE AND PURPOSE: How reliable is the author?
· How close to the time/to the events were they?


…………………………………………………………………………………………………..

· Were they biased/did they have a MOTIVE to lie/exaggerate? 


…………………………………………………………………………………………………..

· How expert were they/how much were they likely to know the truth?  


…………………………………………………………………………………………………..

· Why did the author produce the source? What message did they want to get across?


…………………………………………………………………………………………………..

Source 6                                      
Reliability score: ………………
THE CONTENT: What does the source say? Are the facts it gives true? 


…………………………………………………………………………………………………..


…………………………………………………………………………………………………..

THE PROVENANCE AND PURPOSE: How reliable is the author?
· How close to the time/to the events were they?


…………………………………………………………………………………………………..

· Were they biased/did they have a MOTIVE to lie/exaggerate? 


…………………………………………………………………………………………………..

· How expert were they/how much were they likely to know the truth?  


…………………………………………………………………………………………………..

· Why did the author produce the source? What message did they want to get across?


…………………………………………………………………………………………………..

Writing frame: The South Shields riot

You are going to write an essay entitled:

Why did Yemeni Arabs riot in South Shields on 2 August 1930?

You have already studied this and identified a number of causes, such as:

· Racism

· The depression

· The ship-owners

· The National Union of Seamen

· The Seamen’s Minority Movement

· A white man named Hamilton

· A Yemeni named Ali Hamid.

For each of these, you will have discussed with your teacher:

	The Cause
	The Evidence
	Ideas about HOW it caused the riot

	Racism
	…
	….

	…
	…
	…


Using these notes and the writing frame below, write an essay to answer the question above. Take ONE paragraph for each cause, and then support it with facts and explain HOW it contributed to setting off the riot.

Use this PEE (Point/Example/Explain) writing frame for every paragraph:

The first [the second/Another/etc.] cause of the South Shields riot of 1930 was … [then put the cause you are going to write about].

The evidence of this is that … [and then write down all the facts about this cause].

This contributed to causing the riot because … [and then explain HOW this cause helped to cause the riot].

And repeat it for each cause/paragraph.

Worksheet: The Windrush experience

	Source 1

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 2

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 3

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 4

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 5

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………


	Source 6

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 7

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 8

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 9

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

	Source 10

Shows: 
…………………………………………………………….……………………………….………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………

They would feel:
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………


............................………………………………………...……………………………………………………


Worksheet: Race on the television

	Source 1

How did it portray the non-white community? 
…………….……………………………….………….


............................………………………………………...……………………………………………………

Was it racist?
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………

Should it be banned (why)?
……………………………………………...……………………………….

……………………………………………………………………………………………………………………

	Source 2

How did it portray the non-white community? 
…………….……………………………….………….


............................………………………………………...……………………………………………………

Was it racist?
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………

Should it be banned (why)?
……………………………………………...……………………………….

……………………………………………………………………………………………………………………

	Source 3

How did it portray the non-white community? 
…………….……………………………….………….


............................………………………………………...……………………………………………………

Was it racist?
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………

Should it be banned (why)?
……………………………………………...……………………………….

……………………………………………………………………………………………………………………

	Source 4

How did it portray the non-white community? 
…………….……………………………….………….


............................………………………………………...……………………………………………………

Was it racist?
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………

Should it be banned (why)?
……………………………………………...……………………………….

……………………………………………………………………………………………………………………

	Source 5

How did it portray the non-white community? 
…………….……………………………….………….


............................………………………………………...……………………………………………………

Was it racist?
……………………………………………………………...……………………………….


............................………………………………………...……………………………………………………

Should it be banned (why)?
……………………………………………...……………………………….

……………………………………………………………………………………………………………………
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� for example, writing an -ing poem:


Beaker people – working


	Celtic people – worshipping 


Romans – building 


	Saxons – breaking


Vikings – killing


	Normans – conquering.


or inventing a question for each invader and then giving an enigmatic, ‘poetic’ answer, for example:


Why did the Beaker people come here?


	To work their magic on the land


How did the Celts change our ways?


	Over the sea by the power of the druids


What did the Romans do for us?


	Built roads to lead us down


Can you see the Saxons coming?


	They gave life to our language.


What did the Vikings do?


	They killed and we cried.


What do we owe the Normans?


	They gave us nobility.
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� See � HYPERLINK  \l "Appendix4" ��Appendix 3� for different ways to start a novel.


� See �HYPERLINK  \l "Appendix4"��Appendix 4�
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